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Dear Members of the Board of Education and Superintendent Brizard: 

We are pleased to release “Rochester’s Drop Out Rate: Looking Beyond the Numbers By Listening 
to Our Students”.  This document attempts to gather the experiences, frustrations, thoughts, and 
recommendations of District students (both past and present) regarding the serious, but often 
ignored, problem of high school drop outs.   

To facilitate the dialogue, by these students, several “Town Hall” type meetings were convened 
between December 2007 and March 2008.  Most of the participants in these meetings were City 
residents between the ages of 14 and 25.  The truthful and candid discussions, during those 
meetings, provide the basis for the insights and observations contained within this document. 

However, recording and reporting their insights is only the first step in student centric dropout 
prevention.  A necessary second step requires that we listen to what solutions they had to offer and 
recommending other solutions where none were offered. This document gives voice to those 
concerns and recommendations.   

In this regard, it is important that we not disregard the opinions of these participants merely because 
we take issue with their conclusions or observations.  For example much will, undoubtedly, be said 
about the high number of participants who believe that many teachers and administrators do not 
care about their students.  While most of us do not share this view, we must not waste time casting 
judgments upon those whose experiences are, obviously, much different from our own.  Indeed, 
those challenging life experiences may very well explain the differences in our perceptions and 
opinions. 

Not withstanding these differences, everyone must listen to these voices.  Indeed, we will need the 
collective will and collaborative resources of our entire community if we are to be successful in our 
efforts at implementing all (or some) of the recommendations contained within this document.  In 
this regard, it is absolutely imperative that all business, education, religious, political, and civic 
leaders be fully engaged in addressing the District’s dropout rate problem.   
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INTRODUCTION  

 

In November 2007, Grove Place Foundation Director and School Board Member Van Henri White 
asked Consultant, parent and community member, Mary A. Hale, MBA to organize a series of focus 
groups regarding the District’s dropout rate.  The Consultant was specifically directed to convene 
“Town Hall type meetings” at venues where the most likely audience would be between the ages of 
sixteen and twenty-four and where the atmosphere would be conducive to candid and honest 
dialogue.   

Therefore, in accordance with those wishes, the focus group discussions, referenced in this report, 
were conducted at recreation centers, schools, community centers, and the Monroe County Jail.  
The guided discussions, at those locations, took place between December 2007 and March 2008.  In 
order to facilitate the dialogue during those focus groups, the Consultant asked the following 
questions: 

1) Why are students in your community dropping out of high school?   
2) What steps, programs, and supports are needed to improve high school retention and 

graduation rates? 
3) What support exists that students can use as a resource to stay in school? 
4) What do you see as the biggest challenge in decreasing the dropout rate? 
5) What steps do you think the School Board can take to help curb the dropout problem? 

 
The Consultant conducted a total of 25 one-on-one interviews with youth during three Town Hall 
community meetings, and one visit to the Monroe County Jail.  Additional focus groups were 
convened at the GED program at Hart Street, the Young Mothers’ Program at Hart Street, and at 
Teen Empowerment located at Liberty Pole Way.  Generally, youth between the ages of 14-25 
completed the questionnaires and participated in the discussions.  Among the Participants, there 
were current high school students, recent graduates (and GED holders), and drop outs (individuals 
who did not complete high school and have not reenrolled or gained a GED).   

This document, which offers the experiences and views of these participants, is presented in two 
parts.  Part One consists of the Summary of the Participants’ views.  Significantly, there are no 
surprises here.  Local participants’ views (as the causes of the high dropout rate) are consistent with 
the views of others revealed in recent national surveys on the subject.  Summaries of the local 
dialogue and comments (at each of the Town Meetings) are contained in the Appendix.   

Part Two consists of various Recommendations which, if implemented, might reduce the number of 
students who feel a need to drop out.  Admittedly, not all of these Recommendations come from the 
participants themselves.  In some cases, for example, participants were quick to identify a particular 
cause (for the drop out problem) but never offered a solution.  In those instances, a humble attempt 
has been made to identify best practices and programs that might successfully address the cause.  
(See Recommendations One through Four.)  
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Part One: 
 

Summary of Discussion Group Responses 
 

This Section offers a summary of the thoughts and experiences of the focus group participants 
regarding the District’s dropout problem.  Due to the open-ended nature of the questions (referenced 
above) some subjective interpretation of the results was necessary.  Similar responses were 
combined into larger categories.    

Throughout each of the focus groups, participants described a wide range of problems that students 
face while in high school.  Nearly half of the participants indicated that students often dropout of 
schools due to lack of interest in classes, that their classes were boring and that there was, quite 
regularly, a lack of support from school counselors and teachers.  Lest anyone consider these 
accusations unfair or unusual, a copy of a recent National Education Association (NEA) survey (on 
the same subject) is attached for your review. 

However, local participants, like their national counter parts, were quick to point out that the 
problems, they experienced, were “much bigger than just having boring classes”.  During the focus 
groups, local participants discussed a myriad of issues including, but not limited to: truancy; 
violence in and around schools; excessive and lengthy out of school suspensions; habitual drug 
usage; personal and family issues including working or single parent households.   

Whatever the cause, the most frequently cited causes (for students having dropped out of high 
school) are listed first.  The order (for presenting these results) is not a coincidence.  Part Two 
begins by identifying Recommendations that directly address the causes identified by the 
Participants in Part One.  Part Two also includes a list of general recommendations based on 
comments made by the participants.  By offering these recommendations,  this document stays true 
to its charge – to get beyond the numbers by listening to our students.   

Compilation of Discussion Group Responses 
 
Lack of in-school support/interest – 62% of Participants cited this factor 
 
Participants indicated students dropped out due lack of teacher interest.  Students indicated a belief 
that teachers and administrators did not care or support their graduation or academic success.  
Additionally, these participants noted that often times teachers and administrators did not believe or 
show that they think students can succeed. 
 
Violence exposure to and threat of – 55% of Participants cited this factor. 
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Participants indicted that they had witnessed violence and found it difficult to concentrate due to 
school violence either in school, during school-related activities, and/or travel to and from school or 
school related activities. 
 
Academic Challenges – 46% of Participants cited this factor 
 
Participants indicated that students dropped out due to failing classes, falling behind on coursework, 
and/or falling behind peers on academic credits needed to graduate.   
 
Personal and Family Issues – 46% of Participants cited this factor 
 
Participants stated that students left school due to lack of parent support, transience (multiple 
moves), disruptive family life, death in the family, education not valued in family, and unspecified 
personal or family issues. Participants frequent moves which disrupts academic progress. 
 
Frequent Truancy – 40% of Participants cited this factor 
 
Participants reported students left school due to inconsistent and poor attendance.  
 
Habitual Drug Use – 35% Participants cited this factor 
 
Participants stated that they either personally experienced or knew students who used marijuana at 
least daily or 3-4 times per week.  There were other drugs implied in general but no others were 
specified.   
 
GED – 27% of Participants cited this factor 
 
Participants indicated students dropped out to obtain a GED. 
 
Criminal Justice System Involvement – 24% of Participants cited this factor  
 
Participants reported students dropped out due to involvement with the court system, but this was 
also cited as a support to aid in graduation and completion of GED.  Many students indicated that 
had it not been for incarceration they or people they knew would not have completed high school or 
gained a GED. 
 
Pregnancy/Parenting – 23% of Participants cited this factor 
 
Participants indicated students withdrew from school because they were pregnant or were a parent. 
 
Unknown – 22% of Participants cited this factor 
 

Participants stated that they were not aware of the reason(s) some students dropped out. 

Lack of Educational Alternatives – 12% of Participants cited this factor 
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Participants reported that students left school because alternative educational options were not 
known.  Students were unaware of other options in the community or career mentors/information.  
Programs and career and vocational technical education alternatives were not presented to the 
students (program not available at school or program was full or their age excluded them).   
 

They Want More – Fun, Games, and Rewards – 58% of Participants stated they want immediate 
recognition and immediate feedback 

Students want more ways to get the involved and be active in the learning.  Students are bored with 
the classes and they have different learning styles.  Students were very candid and aware of their 
needs and a desire for feedback on progress.  They want less lecture and more games and prizes that 
engage students.  When pressed to identify types of prizes they were small in monetary requests.  
Students wanted immediate gratification like history bingo, vocabulary Jeopardy, and candy or 
pencils, and other such nominal prizes.  It was more about the desire for recognition and healthy 
competition like it was in elementary school when learning was still fun.  Many companies have 
adopted similar successful training techniques for their corporate training needs for new hires and 
employee retraining.  Companies are using e-learning and training aids to engage classes. 

Lack of Alternative Programming – 45% of Participants cited this factor 

Participants need and want alternative learning options and programs to address the different 
learning styles of the diverse student population. Students stated that they dropped out due to a lack 
of support services offered or known either in school or the community. 
 
Disengaged Parents – 32% of Participants cited this factor 
 
Participants indicated they wanted more parental involvement in their education. 

Teacher Staff Engagement– 23% of Participants stated the need for connectedness 

Participants want established regular times with faculty and staff to meet to discuss their needs, 
successes and problems.  When students are having problems they, want people available to try to 
find solutions before they drop out or fail. Participants stated that they want increased opportunities 
for personal connections between students and adults in the school.  They want ongoing 
conversation and a belief that the adult care about and expect their success 
 
Failing or Repeating A Grade – 21% of Participants cited this factor 
 
Participants stated that students dropped out after failing part or all of a year or final exams and left 
due to their belief that they would be unable to meet requirements for graduation with their current 
classmates. Participants reported that students dropped out because they were held back a grade 
either the year they dropped out or in a previous academic year. 
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Behavior and Suspension – 13% of Participants cited this factor 

Participants reported that students dropped out due to discipline and behavioral issues. Participants 
reported that students dropped out because they were suspended from school for disciplinary 
reasons too often to catch up. 

Disinterest – 8% of Participants cited this factor 

Participants stated students dropped out because they had a lack of interest in school������

Lack of Support Services – 2% of Participants cited this factor 

Transportation – 2% of Participants cited this challenge 

Participants cited a lack of transportation for students, including transportation for summer school 
and after school opportunities.  Many tutoring programs are off school grounds and students can’t 
always get to the best programs and take advantage of opportunities. 
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PART TWO:  

Summary of Recommendations 
 

During the course of these Town Meetings, participants were encouraged to speak up and let their 
voices be heard.  In response, they were told that “we” would listen.  In all likelihood, this was not 
the first time that these citizens have heard such a promise.  Moreover, it is entirely plausible that, in 
the past, that they have received similar promises only to see them broken.   

Consequently, if we are to maintain credibility (and some would argue our effectiveness as well) we 
must listen to our students – particularly when it comes to identifying solutions to the challenges 
which our students face on a daily basis.  Accordingly, the Recommendations, contained within this 
section, directly address the causes identified by the Participants in Part One.  By doing so, this 
document stays true to its charge --   to “get beyond the numbers by listening to our students”.  

Recommendations 
 

RECOMENDATION NUMBER ONE 
 

“Sixty-two percent of the focus group participants indicated that students dropped out due lack interest on of 
the part of their teachers/administrators.  Participants also indicated a belief that often teachers and principals 

did not support students in their quest for graduation or academic success.” 
 

“Twenty-three percent of the focus group participants want established regular times with faculty and staff to 
meet to discuss their needs, successes and problems.” 

 
 

IMMEDIATELY IMPLEMENT SYSTEM WHICH ENCOURAGES STUDEN T 
FEEDBACK AND WHICH GETS ADMINISTRATORS AND TEACHERS TO T.A.A.L.C. 

(TEACHERS AND ADMINISTRATORS ARE LISTENING CAREFULL Y) WITH 
STUDENTS 

 
Background:  An overwhelming number of participants (sixty-two percent) expressed the view that 
administrators and teachers “do not care” about the students that they educate.  While this District 
undoubtedly employs hundreds of caring and committed professionals, the perceptions of our 
students should not be ignored.   

Many of the participants believe that the perception and reality can be reconciled by increasing the 
frequency and intensity of conversations between students, teachers, and administrators.  
Accordingly, twenty-three percent of the participants propose that the District establish regular 
times with faculty and staff so as to discuss their needs, problems, and successes.   
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Description:  Basically T.A.A.L.C. discussion groups would amount to a continuation of the 
dialogue that began during the Town Meetings referenced in this document.  It is proposed that the 
District require each of its schools to devise a strategy to increase and improve communications 
between and among students, teachers, and administrators.  Flexibility will be key in allowing 
building leaders to choose between an array of communication methods – e.g., quarterly discussion 
sessions, anonymous surveys, one on one interviews with at risk students, etc.  Whatever the 
method, building leaders must use these communications to foster greater trust and to build greater 
relevance into academic programming. 

Cost:  Direct costs are unclear at this time. 

RECOMENDATION NUMBER TWO: 
 

“Fifty-five percent of the focus group participants indicated that students dropped out due to violence or the 
threat of violence in and around their schools” 

 
IMMEDIATELY IMPLEMENT NEW YORK CITY SCHOOL’S “OPERATION IMPACT” 

STYLE PROGRAM HERE IN ROCHESTER, NEW YORK 
 

Background:  The bottom line is that our children cannot be effectively educated in violent and 
disruptive environments. It is a miracle and a real credit to City School District students, teachers, 
and administrators, that our children are receiving a quality education under these circumstances.  In 
January of 2004, when confronted with similar levels of violence, New York City Public School 
System instituted Operation Impact.  Basically, Operation Impact directs resources to the schools 
which are experiencing the greatest number of violent and disruptive incidences.  The safety audits, 
currently being performed by the District, provide the District with a perfect opportunity to make 
the types of wise resource allocation decisions that are being made in New York City Schools 
through Operation Impact. 

Description: Operation Impact is a model designed to direct resources to a School District's most 
violent and disruptive schools.  Fundamental elements of the model require that the “Central 
Office” have a comprehensive understanding of crime patterns at each of its schools.  Once Central 
Office has an accurate understanding of each school’s needs, resources are deployed to meet those 
needs.   

Cost:  Direct costs are unclear at this time.  However, the District has already made a considerable 
investment in its effort to enhance school safety.  In this fiscal year, alone, the District has added an 
additional twenty-seven sentries.  The question remains how will these new sentries will be 
deployed.  Operation Impact provides an operational and strategic framework for the allocation of 
these new sentries.  The safety audits, recently performed by Director of Security Operations, James 
Sheppard, may very well provide a rationale basis for the distribution of those sentries.  

Evidence of Effectiveness: Operation Impact has achieved significant success and notoriety 
throughout the nation.  Compared to previous school years, total crime in the original 16 Impact 
Schools in New York City dropped 39%; violent crime dropped 49%; and major crime dropped 
39%. As a result, six schools (in 2005) were transitioned off the original Impact list. 
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RECOMENDATION NUMBER THREE: 

 
“Forty-six percent of the focus group participants indicated that personal challenges (at home) and academic 
challenges (at school) cause them to fall behind in their class work and academic credits which they need to 
graduate.  Additionally, forty percent of the participants indicated that inconsistent and poor attendance (i.e. 

truancy) was a significant cause for students dropping out of school.” 
 

THE SUPERINTENDENT OF SCHOOLS SHOULD IMMEDIATELY IMPLEMENT 
UNIVERSITY OF MINNESOTA’S CHECK AND CONNECT PROGRAM HERE IN THE 

DISTRICT 

Background: Check & Connect was developed in 1990 at the University of Minnesota’s Institute 
on Community Integration with input from researchers, practitioners, parents, and students. The 
model was originally funded by the U.S. Department of Education, Office of Special Education 
Programs and was part of three projects addressing the problem of dropout for students with 
emotional/behavioral disabilities. 

Description: Check & Connect is a model designed to encourage student engagement in school and 
learning through a comprehensive approach. Fundamental elements of the model include 
relationship building, routine observation of warning signs of withdrawal, individualized 
intervention, promotion of problem-solving skills, and encouragement of students’ participation in 
school activities. These key features are carried out through an individual referred to as a monitor, 
who serves essentially as a mentor, case manager, and advocate.  

As the name of the model suggests, Check & Connect consists of two main components: checking 
and connecting. The check component of the model involves checking on indicators of student 
engagement such as attendance, social/behavioral performance, and educational progress. These 
variables are observed and recorded regularly on a monitoring sheet. The connect component 
incorporates both basic and intensive interventions designed to maximize limited resources. All 
targeted students obtain basic intervention, which includes providing information about the Check 
& Connect model to students and families. It also involves weekly conversations with each student 
about his/her progress in school and use of problem-solving strategy to address problems. Intensive 
interventions, on the other hand, are provided for students identified as exhibiting signs of 
withdrawal and may include providing tutoring services, facilitating meetings between home and 
school, linking with community resources, or assisting with the development and implementation of 
behavioral interventions.  

In addition, family outreach is utilized in the Check & Connect model to encourage communication 
and collaboration between the home and school. Monitors implement a variety of strategies, such as 
telephone calls, home visits, and meetings to build relationships with families and increase parental 
participation in the education process. 

Participants & Setting: While Check & Connect was first created for urban middle school youth 
with behavioral and learning challenges, it has been replicated for students with and without 
disabilities in grades K-12. Students are referred to the program based on alterable warning signs 
of school withdrawal, such as academic performance, attendance, and emotional/behavioral 
problems. Schools in urban and suburban settings have utilized Check & Connect. 
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Implementation Considerations:  Monitors are key to the Check & Connect model and work to 
promote student engagement. They are responsible for assessing student levels of engagement and 
implementing student-focused interventions. Preferably, monitors work with the same students over 
a period of several years. Qualifications for a monitor include: determination, belief that all children 
have abilities, readiness to work with families employing a nonblaming method, advocacy and 
organizational skills, and the capability to work independently in various settings. Individuals who 
serve as monitors characteristically possess a bachelor’s degree in a human-services area and have 
some experience working with children and families. Weekly supervision of monitors and staff 
development is provided by project personnel. 

Cost: Estimates suggest the cost of implementing the Check & Connect model is approximately 
$1,100 per student. 

Evidence of Effectiveness: Four longitudinal research studies have been conducted on Check & 
Connect. Overall outcomes have yielded decreases in truancy and dropout rates, as well as 
increases in accrual of credits and school completion.  

The original pilot was carried out from 1992 to 1995 and involved students with learning and 
emotional/behavioral disabilities from grades 7 to 9. Results from this research indicated that at the 
end of ninth grade, more youth in the treatment group were in school and on track to graduate than 
similar students assigned to the control group.  

Another Check & Connect project began in 1996 and concluded in 2001. Participants included 
youth with emotional and behavioral disabilities in grades 9 to 12. Outcomes from the study 
revealed that more students in the participant group were in school as of June 2000 than students in 
the control group. In addition, more students in the participant group completed school or were 
within one year of completing as of June 2000 than students in the control group. 

Check & Connect was also implemented with students in grades K through 6 from 1997 to 2002, 
and these youth were followed up through the secondary grades. Individuals with and without 
disabilities and their families were involved in the research project. After two years with Check & 
Connect, the percent of students present and arriving to school on time increased dramatically. 

Additionally, the School Success Truancy Intervention project implemented Check & Connect for 
youth with and without disabilities from ages 11 to 17. Outcome indicators of the project’s impact 
include a reduction of student absences and an increase in the percentage of students who were 
present in school at least 95% of the time after two years with Check & Connect. 

Manual or Training Available:  A manual, Keeping Kids in School: Using Check & Connect for 
Dropout Prevention, describes the program and provides sample monitoring sheets. It is available 
through the Publications Office of the Institute on Community Integration, University of Minnesota, 
150 Pillsbury Drive S.E., Minneapolis, MN, 55455, icipub@umn.edu, 612-624-4512.  
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RECOMENDATION NUMBER FOUR: 
 

“Twenty-four percent of the participants indicated that they had dropped out due to their involvement in the 
criminal justice system.  An additional thirty-five percent of the focus group participants indicated habitual 

drug use occasioned their withdrawal from school or interfered with their academic success.   
 

THE COUNTY EXECUTIVE, COUNTY SHERRIF, AND SUPERINTENDENT OF SCHOOLS 
SHOULD IMMEDIATELY EMPANEL A BLUE RIBBON COMMISSION  TO EVALUATE 

AND IMPROVE TRANSITIONAL PROGRAMS AND SERVICES FOR INMATES AT ADULT 
AND YOUTH DETENTION FACILITIES  

Background:  In 2007, the District’s Office of Youth and Justice Programs was responsible for the 
education of approximately 1700 young adults currently being housed in the Monroe County Jail 
and an additional 1000 juveniles currently being housed in area detention facilities.  Most of these 
inmates and detainees will be released and will return to the City of Rochester.  Many of these 
young men and women will want and/or need to return to District schools.  All of them will return 
to our community.  When one adds the hundreds of District students who are caught up in Monroe 
County Family Court as a result of PINS petitions and County Diversion Programs, the number of 
young adults in need of transition services gets into the thousands.  Notwithstanding this fact, the 
District only has one “outside” transition worker for the countless number of young men and 
woman needing transition services after being released back into our community.  It simply is not 
realistic to expect that these young men and women will make the transition successfully without 
additional services and support.  Compounding this problem is the failure of the County and District 
leadership teams to develop a coordinated approach to dealing effectively with this population of 
students.   

Description:  The Superintendent, Sherriff, and the County Executive should empanel a “Blue 
Ribbon Commission” to study issues relating to the education of the juvenile and young adults in 
our community.  For example, County employees regularly complain that they do not have access to 
student records and District employees often complain that they are “kept in the dark” regarding 
Family Court proceedings.  The legal impediments to this exchange of information must be 
addressed.   

Cost: There may very well be costs associated with this initiative.  For example, additional 
transition workers will, no doubt, result in additional expenditures to some branch of government’s 
budget.  These expenses, however, might ultimately result in future savings – e.g. reduced 
incarceration costs.  Not all initiatives discussed by the Blue Ribbon Commission would necessarily 
involve increased costs – creating protocols for the successful exchange of confidential information.  
Whatever, the costs these issues must be discussed. 

OTHER GENERAL OBSERVATIONS AND RECOMMENDATIONS 

Teach to Their Interests - Support Flexibility and Alternatives 
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Establish state and local policies mandating the development of new curricula and teaching 
strategies designed for diverse groups of at-risk students.  There is a need to improve techniques and 
retrain teachers on alternative teaching methods and brainstorm ideas to creatively engage students.  
Students called for teachers to use other teaching styles, tools, and activities to increase students’ 
participation.  Students learn with music, competition, games and positive peer interaction.  Some 
suggestions included game show setup, team competitions, visual aids, and more interactive 
lessons.  Allow students to work in teams to create reports in written, PowerPoint, poems, and 
musical format.  Students need flexibility in response to an increasingly diverse student population, 
increase access to vocational-technical programs, and supportive learning alternatives for non-
traditional learners.  We need to celebrate the diversity in the classroom.  There are educational and 
training grants that could be accessed for many of the services, in addition to the financial support 
available from corporations for “adopt a school” and public affairs�initiatives. 

Utilize Positive peer relationships for mentoring 

Mentors are important and have been proven successful in proving youth with good role models. 
United Way funds the Mentoring program which provides positive relations, support and exposure 
to positive life choices to at-risk kids thru a one-on-one relationship. According to the United Way 
web site, in 2007 United Way funding helped 625 kids.  The school district should use support of 
mentors and tutoring groups to develop healthy study habits for at-risk students.    

Additionally, high school students are required to complete a minimum number of volunteer work 
hours in order to graduate.  We could log the peer study groups and count this as credits toward the 
volunteer requirements.  This will allow at-risk students to work with peers who are on track for 
graduation and shrink the divide between the groups.  It should also serve as a support much like the 
sport teams use team mates to encourage others to pull their weight.  We could reward the groups 
with a pizza party and certificates each marking period as they improve.  The pizza could be 
donated by an area pizza parlor or Wegmans which would give the business great PR and a free ad 
in a school yearbooks.  The businesses should also be acknowledged in district reports, calendar, 
and other communication pieces.  The Consultant is already in discussion with businesses about the 
possibility of donations. 

Encourage businesses to working with schools 

Time Warner Cable offers a literacy and mentorship program to students. The program offers 
students the opportunity to work 1:1 with employees as mentors. The students are bused to Time 
Warner to meet and read with Time Warner staff and there is a waiting list of employees willing to 
mentor students. This program could be expanded and used as a model for other employers and the 
district to use with high school students.  

Time Warner also offers programs like Cable in the Classroom to provide interactive learning and 
use technology to promote learning nationwide.  Cable in the Classroom member companies have 
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installed a free cable connection and provided free monthly basic cable service to more than 81,000 
schools. Visit http://www.ciconline.org/home 

Use technology to connect parents to students’ progress 

Many parents are not coming into the schools due to employment, transportation or other issues, but 
these parents are interested in their children’s success.  There is a need to provide additional ways 
for parents, teachers, and administrators to communicate. Teachers and parents should be able to 
post messages and share information.  Colleges have Blackboard type communication tools to keep 
students and faculty connected.  The electronics communications could be patterned after Bishop 
Kearney communication which allows parents to check the students’ homework assignments, 
grades, attendance, behavior issues, and post messages.  There could also be parent-teacher message 
boards, chat rooms, and blogs in order to provide needed support and an exchange of ideas. Many 
households already have access to and use similar technology for personal use. 

Make certain that the punishment fits the behavior 

Create a tiered disciplinary policy; make the policy known to the students and parents. Parents and 
students should be required to sign the policy. The disciplinary policies should be prominently 
posted so that the expectations are clear.  Revise the suspension policy to include mandatory 
community service before students are allowed to return to school.  Students guilty of violence 
should be removed from the school in order to preserve the health and safety of the students and 
teachers. The zero violence policies should be patterned after corporate non violence policies with 
the teeth to carry out punishments. Use behavior contracts to hold parents and students accountable 
for repeat offences. 

Offer sustained quality of education for students who are removed from traditional classroom. 
Many students are already involved in the criminal justice system. We cannot allow their education 
to be substandard. Make graduation a goal and possibility in detention and corrective centers as 
well. Many students reported feeling “pushed out” of school due to past infraction. We have to let 
students know that the adults have not given up on them so they don’t give up. And allow students 
to graduate with their class if they complete high school while detained. The students need to feel 
connected and encouraged.  

Create Dreams and Give Students the Tools and Exposure 

Students need mentors and exposure to successful professionals in their field of interest.  If a 
student has never met a lawyer, fireman, judge, college basketball coach, and other upstanding 
professionals how can they emulate and aspire to be one? Let’s present the students with tangible 
options.  The schools need to have well organized career days where students can ask question and 
shadow professionals in their occupation of interest or aptitude.  The mentors should come to 
schools to answer question and students should also see the professionals in their work 
environments. 



Youth Discussion Groups: Participant Survey Results   April 2008 
 
 

15 
 

Use the resources in our community 

Work with volunteers and student teachers to provide intensive 1:1 tutoring.  Partner with retired 
teachers, volunteer organizations, and school counselors to provide services and tutoring to the 
students on site where the students congregate.  These initiatives should require minimal financial 
commitment due to the voluntary nature of the participation and guest professionals.  Text books 
and paper supplies would be the initial investment and other materials can be donated.  Area grocers 
and employers can supply meals for Participants.  Many churches provide meals to parent club 
meetings and nonprofit groups as part of their outreach ministries.  We could approach these groups 
as a resource for volunteers, mentors, as well as to provide meals and snacks.  Many employers 
allow employees to volunteer during their work hours and provide incentives to employees for 
volunteerism.  We need to approach Rochester’s larger employers for resources. 

Enhance Family Involvement  

Parent involvement is always a challenge.  Parents should be solicited to participate based on their 
own interests and areas of expertise.  Participants recommended development of parent support 
programs, increasing the number of school counselors, and advocacy for more social services in the 
school and during school hours for students.  Since transportation may be a problem for some 
students, the service agencies should brought in to the buildings for easier student access.  Get 
parents involved in other initiatives such as fundraisers, providing food to group meetings, charities, 
and prom so they feel connected and involved in the educational process/system and not just 
involved at a disciplinary level. 

Extended families and their influence  

If students congregate in the recreation centers, have the resources available to them where they are.  
It was the observation of the Consultant that the recreation center staff has developed trusting 
relationships with the youth and the recreation centers are a source of guidance and structure in 
otherwise transient lives.  Each recreation center needs a career resource library so that students 
have access to information about jobs, training opportunities, and scholarships available to them.  
Businesses can donate materials books, and computers for use in the centers.  If these trusted adults 
have information and resources available on site about colleges and financial aid the students are 
more likely to receive the information. 

Counselors should also be made available to students to discuss social and family issues. Students 
could attend regular support meetings at the recreation centers for students who have lost a loved 
one, particularly to violence or are facing other personal and family issues.  Counselors should be 
made available to students’ one-on-one and in groups. Grief counselors are normally made available 
to students on a short-term basis after the death of a classmate. These counseling opportunities need 
to be sustained, especially since so many are feeling the ongoing effects of violence.  Also a 
dedicated hotline or chat room could be made available to students to discuss personal crisis, fears 
and possibly report violent activity or threats.  
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Truancy and absenteeism 

Recognize and reward students for maintaining and improving attendance. The entire community 
needs to be galvanized and committed to increasing student graduation.  Engage corporate public 
affairs professionals for financials and human capital support.   In part this may involve providing 
better transportation to school or after school support services.  This may involve faith based groups 
and other community organizations joining with teachers and districts to call students everyday they 
are absent, within 30 minutes of the start of school, to see what help they need getting to school or 
programs.   

Effective communication about truancy should involve the creative use of technology to inform 
parents of the child’s attendance. Using laptops to link teachers with parents for e-mail blitzes, or 
using cell phones, so teachers can send out instant alerts to parents when students do not show up 
for school or skip classes. This technology would be useful to connect and update parents and 
provide up to the minute information.  The email blitzes are similar to corporate uses to alert 
consumers of new products and features. It is also a good place to involve national service 
organizations like Ameri-Corps and City Year (www.cityyear.org) that can help provide the 
necessary person power to support ongoing efforts and make daily contact with parents.  Other 
volunteer resources can be tapped to increase the specialized talent pool necessary to implement a 
strategic vision. 

Punishment and Reward 

Participants recommended random drug screens for students and rewarding students who comply 
with the drug policies and do not use drugs. They recommended having stiffer penalties for students 
who do not pass drug screens.  Students also suggested drug free kids be given opportunities, 
incentives, and recognition, even monetary rewards for abstaining from drugs. Perhaps the school 
could use a no drug use agreement similar to compacts used for no drinking and driving during 
prom season. 

The schools should provide some form of substance abuse counseling and awareness. Perhaps the 
use of a modified twelve step program could be implemented. Students should be involved in the 
creation and planning of a program so that the material and structure is relevant to them. Many 
schools offer a teen court or participation in government class where students are encouraged to 
develop policy for their schools. At the college level students are allowed to suggest punishment 
and impose sentencing on peers, the idea could be explored further. 

Many students, specifically students from the Teen Empowerment group talked about the County’s 
Day Reporting Center. Students are required to report but their time is often unstructured and spent 
playing cards. The Teen Empowerment group and others expressed strong desires to have similar 
meetings for support and encouragement. 

Organize a Sustained Community-Wide Strategic Plan to end the Dropout Crisis 



Youth Discussion Groups: Participant Survey Results   April 2008 
 
 

17 
 

In communities where dropping out is common, civic action will be needed to end the dropout 
crisis.  The school system will not be able to do it on its own.  The necessary plan will have 
numerous components.  Create a community-wide collaboration to end the dropout crisis.   One 
reason why crisis persists is that often no one is ultimately the steward of the necessary reforms.  A 
strategic plan needs to be formulated at the community level, and then the businesses, institutions of 
higher learning, civic groups, advocacy groups, law/criminal justice professionals, social service 
providers and neighborhood organizations all need to take ownership of the strategic plan.  Once the 
strategic plan is in place; it can be carried out even if the administration and leadership change.   
Superintendents and principals should be enabled, empowered and provided the resources to 
implement the community’s strategic plan and be held accountable for doing so.  The expectation is 
the success and implementation of the plan regardless of changes to the administration.  The Pew 
Partners for Change website provides several good resources on how to organize a community-wide 
plan to end the dropout crisis (www.pew-partnership.org) as does the “Silent Epidemic” website 
(http://www.silentepidemic.org). 

Identify Models of Excellence and Implement a Plan 

There are grants available for curriculum design.  Bring in instructional designers from the business 
sector.  There are some excellent resources with proven success and implementation that can be 
used as models.  The high school reform section of the Massachusetts Rural Development Council, 
Inc.  (MDRC) website (www.mdrc.org), the National Association of Secondary School Principals 
(http://www.principals.org), and the education section of the Gates Foundation website offers great 
ideas for strategic plans and models. (www.gatesfoundation.org/unitedstates/education). 

Improve Data Reporting and Accountability  

Schools should proactively communicate with students about graduation requirements, scholarship 
opportunities, and enrichment programs.  Ongoing communication with school counselors will 
allow students to understand the role and value of the counselor and create another link for students.  
Students routinely sited the lack of relationship and communication with guidance counselors, late 
communication after the end of a marking period, when students are already at academic risk.  
Counselors should be introducing themselves, and have accountability which includes 
communication plans and schedules so that all students have access to information.  There is a need 
for regular reporting about services provided to students and student contact with counselors. 

Clear Role Definition and Communication  

Create and disseminate to teachers, parents, colleges, and other necessary partners, a role definition 
and contact information for counselors, parent liaisons, and other staff in place to aid in students’ 
success.  Students overwhelmingly responded that they were unaware of the role of counselors.  It is 
the belief of the Consultant that while resources may be in place, students, parents, collaborators are 
unaware of the roles and accountability of key people, specifically counselors and attendance staff.  
Employers and Trade Unions that the Consultants spoke to stated that they have tried to work with 
students in the city schools and have not been able to identify the liaison to businesses.  The 
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employers and unions reported that they are anxious to recruit minorities for in-demand occupations 
and have, with alarming regularity, tried unsuccessfully to invite and partner with the school district 
for training and employment events, but did not know who to contact or had gotten no response to 
the invitations and requests.  
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PART THREE: 
�

Conclusion 

Recently, the District has made impressive strides in improving the graduation rate.  The 

goal of this document is to get additional insights into what causes the District’s dropout rate to be 

so high.  Such discussions can only result in further improvements to the District’s graduation rate.  

As previously stated, the recommendations contained within this document give voice to the 

frustrations, experiences, and ideas of our students.  We hope everyone is, now, ready to listen.  

Continued progress is dependent upon it. 

Appendix A: Frequently Asked Questions 
 

What Is Required To Graduate In New York State? 

In New York State, a regular diploma is defined as a local or Regents diploma, including a Regents 
diploma with advanced designation requirements.  The course work for high school graduation 
requirements may be found at: 

·  http://www.emsc.nysed.gov/part100/pages/1005a.html 
·  http://www.emsc.nysed.gov/part100/pages/diprequire.pdf 

In 2005, the Board of Regents approved policy to phase in more challenging diploma requirements 
over the next few years.  The following chart displays the NYS diploma requirements that will be 
phased in over the next four years. 

DIPLOMA REQUIREMENTS 

Entering 
Freshman Class 

Local Diploma 
Requirements 

Regents Diploma 
Requirements 

Regents Diploma with 
Advanced Designation 

Requirements 

2005 Score 65 or above on 2 
required Regents exams 
and score 55 or above on 3 
required Regents exams. 

Score 65 or above on 5 
required Regents exams. 
Earn 22 units of credit. 

Score 65 or above on 8 
required Regents exams. 
Earn 22 units of credit. 
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Entering 
Freshman Class 

Local Diploma 
Requirements 

Regents Diploma 
Requirements 

Regents Diploma with 
Advanced Designation 

Requirements 

Earn 22 units of credit. 

2006 Score 65 or above on 3 
required Regents exams 
and score 55 or above on 2 
required Regents exams. 
Earn 22 units of credit. 

Score 65 or above on 5 
required Regents exams. 
Earn 22 units of credit. 

Score 65 or above on 8 
required Regents exams. 
Earn 22 units of credit. 

2007  Score 65 or above on 4 
required Regents exams 
and score 55 or above on 1 
required Regents exam. 
Earn 22 units of credit 

Score 65 or above on 5 
required Regents exams. 
Earn 22 units of credit. 

Score 65 or above on 8 
required Regents exams. 
Earn 22 units of credit. 

2008    Score 65 or above on 5 
required Regents exams. 
Earn 22 units of credit. 

Score 65 or above on 8 
required Regents exams. 
Earn 22 units of credit. 

  

How Is the Dropout Rate Calculated? 

The U.S. Department of Education's National Center for Education Statistics (NCES) reports three 
methods by which  School Districts calculate their graduation rate:  

·  The “event dropout rate” reflects the percentage of students who drop out in a single year 
without completing high school;  

·  The “status dropout rate” reflects the percentage of the population in a given age range who 
have not finished high school or are not enrolled in school at one point in time; and  

·  The “cohort dropout rate” reflects the percentage of a single group of students who drop out 
over time.  

New York State Department of Education uses the cohort analysis to assess the dropout rate for its 
public high schools.  In 2008, New York State revised the way it calculates its dropout rate.  New 
York State Department of Education’s webs site describes the changes as follows: 

·  To determine the percentage of students in a school district who have graduated with a 
regular diploma in the standard number of years, or who have dropped out, the denominator 
(beginning with the students who first entered ninth grade in the 2003–04 school year, July 
31–June 30) will be the count of students who meet Condition 1 and either Condition 2 or 
Condition 3 below: 
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1. enrolled in ninth grade (anywhere) for the first time in a particular year (year 1) or, for 
ungraded students with disabilities, attained age 17 during that school year, AND  

2. were enrolled in the school or local educational agency (LEA) on the first Wednesday of 
October (BEDS day) in year 1 and did not transfer to another program leading to a high 
school diploma, OR  

3. transferred into the school or LEA after the first Wednesday of October (BEDS day) in year 
1 and were continuously enrolled in the school or district for a period of five months 
(excluding July and August), except that students who first enrolled in the school after the 
first Wednesday in October of year 4 will not be included in the denominator.  

·  The graduation rate will be the percentage of these students who earned a regular high 
school diploma no later than the end of year 4.  An exception will be made for high schools 
where a majority of students participate in a State-approved five-year program that results in 
the receipt of certification in a career or technology field in addition to a high school 
diploma.  For those schools, the graduation rate will be the percentage of those students 
defined in Conditions 1 and 2 who earned a regular high school diploma no later than the 
end of year 5. The public high school graduation rate will be used pursuant to 
§1111(b)(2)(1) of NCLB.  

Appendix B: Youth Participant Questionnaire 

Also used as guided discussion questions for each appendix 

·  What is the biggest problem that students face in high school regarding graduation? 

 

·  Name two most negative influences on high school students today? 

 

·  Name two positive influences on high school students toda���

 

·  Give me some reasons why you believe students think of dropping out? 

 

·  How can teachers help students graduate? 

 

·  How can we get or keep parents involved in their children’s education? 

 

·  List some reasons why some parents are not coming to school events and getting involved in 

the schools. 
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·  When do students stop wanting their parents involved in school conferences? 

 

·  At what age should kids be allowed to drop out of school? 

 

·  How do school counselors help students graduate? 

 

·  How often did you talk to your counselor when you were in school? 

 

·  What support do students need to help them graduate? 

�

·  What would you like to see more of in school? 

 

·  What would you like to see less of in school? 

 

Appendix C: Transcribed notes from Town Hall Meetings 

November 30, 2007 

Carter Street Recreation Center 

Youth Community Discussion 1: Things that need to be improved 

Sheet Metal Workers Union Local #46 Guest Michael Kelly and Jamal Little 

·  Many students smoke weed.  Thinks you can be successful and still smoke.  Family 
members and friends smoke (marijuana) and still go to work and are successful.  Doesn’t see 
smoking as a big deal 

 

·  Many students who get in trouble in school or drop out eventually use drugs daily.  More 
likely to drop out or think about it if you use drugs 
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·  Mike Kelly - Smoking Weed Companies have to test for drugs if injuries occur. Big Issue:  
Companies and insurance agencies are not liable for medical payments and coverage 
because they feel injuries sustained while under the influence of drugs, is the fault of the 
employee and you could lose your job, in addition to being financially responsible 

 

·  Mike Kelly - Employers want reliable workers.  Students show reliability by good 
attendance in school.  Every year they invite high school student to a career day to learn 
about building trades.  They want to recruit minority students, but they have to finish school, 
be drug free, respectful, responsible, and speak well. 

 

·  They will bring students into their training facility for a chance to use machines, shadow 
people and learn about the industry.  Student can make up to $46/hr in five years.  Paid 
training. 

 

·  Fighting in school is big problem: People leave school because they feel threatened, their 
pride may have been hurt and they’re too embarrassed to come back after they have been 
beaten up. 

 

·  Violence is a big issue for dropouts. Some students experience or have the threat of violence 
on and off school campus.  There is some concern for danger while walking to or from 
school or at school related functions.  Violence and the threat of repeat fights or becoming 
an outcast because you “loose” a fight is a concern. Students are afraid that they may 
become a target if they have lost a fight, other students may pick on them. 

 

·  Embarrassed because they are too old to be in school so they feel they aren’t going to 
graduate on time.   

·  Girls end up pregnant.  Sometimes otherwise good female students end up getting pregnant, 
and choose to drop out because they get behind in school work. 

 

·  Basic classes such as art, music, Spanish, and gym are keeping children from graduating.  
Not enough credits in senior year, have basic but (extra) classes hold you back and that’s 
dumb.  Shouldn’t not be allowed graduate due to not completing art or gym. 

 

·  There aren’t enough people on your side coming to you and making sure that you’re meeting 
your requirements.   

 

·  Not enough field trips and things that kids are interested in. 
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·  Elementary school had games and activities in the class- made learning fun! Misses 
elementary school 

 

·  Tired of violence in the school.  People think it’s cool to fight.  Kids are scared. 
 

·  School counselors do not have/initiate regular contact and discuss academic expectations or 
if you are failing.  Many students find out poor academics after marking period ends. 

 

·  Students don’t know what counselors do.  They never help them and don’t know when/what 
to go the counselors for as resource. 

 

·  Feel that most teachers don’t care about their performance.  If students find a teacher 
concerned for them, they tend to stay connected to teacher and go to them even after student 
moves to new grade. 

 

·  Parents need to be more involved: calling the schools, students want parent to attend parent 
teacher conferences, and open houses.  Need more advertisement letting parents know in 
advance of programs and parent meeting.  Single or working parents can’t take off work at 
last minute. 

 

·  It’s too easy to skip school.   Kids skip school every day, more teachers or administrators 
need to call home and let parents know that their kids aren’t in school.  Attendance offices 
don’t call home in cases of absence. 

 

·  Most fast food places require a high school diploma in order to work there.  More people 
would go to school if that were the case.  If requirements were higher kids would meet them.  
If students knew they HAD to get a diploma they would.  Students feel it’s too easy to not 
have a diploma. 

 

·  Parents need to want more out of their children.  If there were harsher punishments more 
children would go to school.  Parents’ expectations are low so children don’t try as hard. 

 

·  If parents don’t care or believe kids can accomplish more, kids don’t try 
 

·  Some teachers ask students to go to the store for them.  It’s ok to leave or skip 
 

·  If people required more of you, it would force you to do better.   



Youth Discussion Groups: Participant Survey Results   April 2008 
 
 

25 
 

 

·  Teachers need to lead by example. If the teachers are on the phone then why can’t I be on 
the phone 

�

·  Students don’t look at school as work.  When they’re in it, they don’t see the long term goal.  
School doesn’t lead too much.  Where do you go after high school? 

 

·  Not many students feel as if their principals or teachers are really there for them. 
 

·  Discipline should have started earlier; there is too much freedom.    
 

·  Seed should have been planted earlier about not just jobs, but about careers.  Places like 
McDonalds should only be looked at as stepping stones and not as the starts and the ends to 
lives.  (The only option) 

 

·  There are few teachers that care about your success. 
 

Appendix D: Youth Community Discussion 2 

Carter Street Recreation Center 

Guest Speakers: Van White, Babatundae Adekson-Urban League of Rochester, Tim Fields - 
Rochester Works, Jamal Little - Building Workers Union Local #46, Jamone Alexander – Urban 
League. 

Schools represented: Marshall, Franklin, East, Charlotte, Wilson.  (11 present) 

Things that need to be improved: 

Some of the things that cause students to drop out or get frustrated in school. 

·  Students don’t think they have a future 
 

·  Students don’t know what skills and education they have to get a job.  They don’t see how 
what they learn do in school helps in real world. 

 

·  Learning how to use what you have done in the past and transfer it onto a resume. 
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·  Students need to make wise decisions now to put you in a better place later but often don’t 
know how to or have examples. 

 

·  Don’t know a lot of people who have graduated HS and gone to college 
 

·  Not being made aware all the opportunities available. 
 

·  It doesn’t matter if the teacher is white or black.  It matters if they are dedicated to the job.  
Teachers don’t care about or connect with students. 

 

·  Schools not good enough for teachers kids.  Teachers know they don’t care and school isn’t 
good environment so their kids go somewhere else. 

 

·  There is no discipline with the students in the classes, halls, schools and it is distracting.  
Effects graduation/concentration for students who are trying to learn. 

 

·  A lot of young new teachers come to the “troubled” schools, and they don’t know how to 
control the class. 

 

·  Some teachers are intimidated, or they stereotype black students and believe that they 
(students) don’t want anything. 

 

·  Reiterated that more discipline would help students to focus. 
 

·  Many parents aren’t respected (by school staff) when they come to the school. 
 

·  Parents need to know the power that they have and speak up about problems (in schools and 
with students). 

 

·  Parents may have to work overtime and may not have the time to always go to the school 
 

·  There isn’t enough communication between the child and the parent. 
 

·  There isn’t enough communication from school to parents, especially before there is a 
problem 
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·  Sometimes if the kids don’t care, the parents take the position of not caring. 
 

·  When kids get older parents think they don’t have to do as much. They need to set rules. 
 

·  A lot of Seniors drop out because they can at 16.  Some have gotten behind and find out too 
late to graduate or make up grades/credits. 

 

·  More females than male take the initiative to further their education. 
 

·  Motivation should start with you (the students).   
 

·  Surround yourself with people who support you and are going somewhere in life. 
 

·  Extracurricular activities help students to concentrate and stay motivated to achieve and set 
goals- graduation, jobs.  Activities require good grades and behavior so they can participate.  
When performance is linked to reward and participation in things, kids stay on try and do 
more to get to participate 

 

·  More after school tutoring is needed for students who are struggling or who are behind or 
have failed a class or grade.   

 

·  Good students could help student with bad grades.  It is easier to work with people your age.  
They could work in teams in study halls or during school hours. 

 

Appendix E: Youth Discussion Notes 

December 14, 2007 

Carter Street Recreation Center  

·  The biggest problem in high school peer pressure, not enough encouragement, teenage 
pregnancy, academics, boring classes, and some classes are too hard 
 

·  Negative influences are bad teachers, peers, surroundings, drugs, having sexual intercourse 
pressure, and other students. 
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·  Some positive things in school: sports, friends who are doing well, counselors, teachers that 
care, and encouragement from adults including sentries.  Graduating is a positive influence, 
getting scholarships lets you know you can pay for college and you think about going, 
Hillside gives tutoring and helps support, Hillside also give jobs for grades and attendance.  
Student government gets kids involved and its good.   
 

·  Other reason kids drop out-teenage pregnancy, family problems, doubtful of themselves, 
have to get jobs, drug use and sometimes sales.  If you can make more money on the streets, 
why go to school? 
 

·  Negative influences in school: gangs, violence/bullying, students getting “dirty” looks can 
cause fights or problems, gossip, peer pressure, and other negative influence and make kids 
drop out 
 

·  Do kids use drugs? Most kids use drugs.  Some kids don’t think using drugs is a bad thing. 
Drugs can make you lazy, not motivated to do anything.  Go to class high and fall asleep or 
can’t concentrate. 

 
·  Why can’t parents come to schools?  Why aren’t they involved? Parents may work, or are 

disabled.  Some parents don’t care.  Some don’t have enough time.  Students don’t tell 
parents.  Parents go to church and miss school functions. 
 

·  Parents stop getting involved and coming to school to check on kids.   When parents fail to 
show interest kids think parent don’t believe in them and they stop believing/trying.  Once 
students enter high school parents think kids don’t need them as much.  When students is 
failing parents doesn’t get involved 
 

·  Students want teachers and adults to say positive things and offer encouragement.  They 
want positive things, support the students, hands-on activities, and focus on the students’ 
weaknesses and offer help or tutoring where needed. 
 

·  C average is not too hard to keep but they have to teach they way you learn. 
 

·  Students feel 16 is too young to be allowed to drop out of school.  They should never be 
allowed to drop out.  Want the laws changed.  If you drop out at 16, no options are available 
and there is nothing to do until you can get a FT job or GED. 
 

·  You get in trouble when you have too much time and nothing to do.  .  start hanging out with 
wrong people, and other drop outs 
 

·  Many students drop out because of violence; other students can’t graduate due to suspension 
from violence.  Student fall behind with lots of suspensions 
 

·  Everyone can be a good student, but some just need some one-on-one, be prepared, be on 
time, or sit in front of class, to pay attention, not joking around, get work finished, get good 
grades, be a leader to become a good student. 
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·  Any student who wants to do well and cares, can do it if they have the support.  If you want 

an education and a better future, you have to work hard 
�

 

Appendix F:  Young Mother’s Focus Group 

January 17, 2008 

17 kids in Focus Group  

·  When asked what makes students drop out or consider leaving school before graduation 

students responded: 

·  Family problems.  Parents in jail, abuse, missing parent 

·  Financial problems 

·  Something happened in their life: Family death, something traumatic or stressful, a move to 

new location. 

·  They want to work to bring in money.  The family needs them financially more than 

education. 

·  No Babysitters for younger siblings or their own children. 

·  Some teen parents realized they had to come back to school for baby’s future.  Mom needed 

education to pay for and raise kid and give a better life than she had. 

·  Pregnancy clearly influenced decision to drop out. 

·  Nothing out there but to go to school.  There is nothing to do.  Can’t work during day 

because they are too young. 

·  “Doesn’t want baby to go through what I went through - Hanging out with wrong people, 

getting in trouble, drugs, arrested, being around losers”. 
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·  Dropped out first then got pregnant.  Too much time on the hands, nothing to do and no 

supervision. 

·  Left school initially because thought I was grown, didn’t want to listen to teachers/parents, 

authority.  Realized it was harder being grown. 

 

·  Don’t like support – support usually means adults trying to be nosey and get into personal 

business of the students.  Doesn’t trust adults.  Adults are temporary and just want to know 

student personal business.  Don’t really care. 

·  Don’t like going to school.  School was boring. 

·  Boring? Classes are boring.  Teachers are boring and don’t seem interested.  Just want 

students to copy notes and don’t ask questions.   

·  Things we talk about; same thing everyday boring.  Teachers don’t ask kids questions.  They 

just put up slides and students copy down.  Doesn’t explain or given examples from today. 

·  Students want more candy, awards, prizes, sincere interest. 

·  Good teachers are hyper, energetic, and give constant positive feedback, and make you 

excited about the learning. 

·  Elementary school was filled with constant feed back; there’s no feedback at secondary level  

·  Often teachers don’t care; there is no encouragement.  Teachers don’t believe you will 

succeed so kids stop caring. 

·  High school isn’t supposed to be fun, jobs aren’t fun, students need to lower their 

expectations 

·  Smaller school environment is better, but understand that there is real temptation to go off 

track and get in trouble or socialize in larger classes. 

·  No field trips; nothing that makes you want to go to school. 
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·  Some teachers actually discourage students; teachers have told students “you’re not going to 

pass this class don’t bother to come.” 

·  Only a couple of teachers care. 

·  Teachers send their kids to better schools cause they know city schools aren’t good.  

Education is not good enough for their kids.  Teachers don’t really talk to students, 

encourage them, tell them how they are doing in class, and talk about what they are good at. 

Teachers only talk when the students fail. 

·  Teachers should fight more for students.  If teachers believe in students and expect them to 

pass kids may believe in themselves 

·  Teachers give up on students and even say they give up.  Tell students they get paid whether 

they learn or pass. 

·  It’s the parents’ responsibility to follow-up with school; often parents don’t try to push their 

kids. 

·  What can parents do to help kids stay in school?  Parents need to stay on top of their kids.  

Parents give kids too much freedom and no consequence as they get older 

·  Are there teachers that do fight for the kids? Yes, some teachers get on your case if you 

don’t do the right thing. They call the parents when problems happen or you miss classes. 

·  Sometimes these calls seem like harassment; sometimes when school calls home kids feel 

harassed but the calls from the school teachers or counselors may mean they care. 

·  It’s discouraging; wrong attitude from teachers does not help.  Teachers  

·  Some teachers try to get in your business to be nosey 

·  Parents start treating you different (after pregnancy).  Parents seem to care less if you have 

failed a grade or class or gotten pregnant. 

·  Being here for the baby is why returned to school. 
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·  Dad drug addict; rent was $800 month; she had to leave school to go to work to help out 

financially 

·  One student was locked up and found it easier to go to school when she was locked up 

·  GED programs often give people false hope.  Schools don’t tell you can’t get GED 

immediately.  Some students don’t understand if students haven’t learned in regular school 

and can’t meet minimum requirements how do they think they will pass the GED exam. 

·  Some people drop out to go to MCC and Bryant and Stratton 

·  Most felt students should stay in school. 

·  Why spend the money for alternative schools like Bryant and Stratton and RBI when you 

can stay in school for free. 

·  Here, in school for young mothers, you can go to counselors to find out what is available. 

What career and education options are available in Rochester? 

·  A lot of students drop out with false information/myth about easier someplace else and 

options available. 

·  Some feel counselors were not available to them until it is too late. 

·  Some students feel that Caucasian teachers and counselors do not relate as well to non white 

students. 

·  Not trying to be racist but some students feel more comfortable with same race 

counselors/teachers. 

·  Some teachers are too “touchy feely.” 

·  Don’t get along with some teachers because they don’t connect with them, it has nothing to 

do with race. 

·  Some people/students just think they are grown and don’t want to listen to adults. 
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·  Teachers/school need to teach what kids are interested in and what they need to succeed. 

·  Transforming middle schools into high schools to is too generalized; students can no longer 

specialize based on interests and what they are good at.  Students perform better in classes 

they are interested in.  They try harder. 

·  Often schools don’t give trips, programs, parties and other types of rewards because students 

don’t act right 

·  If they (students) work hard, schools should be rewarding students. 

·  However, just like in life you must work for a reward; you must also work at school for a 

reward. 

·  YWCA workers help you get day care for your kids so you it’s easier to go there instead of 

regular school. 

·  Students (who are not pregnant) do not have a good understanding of the support systems 

that are out there.   This lack of knowledge may cause them to drop out 

·  Want more information on options for school; college is not for everyone.   

·  Want test to see what they are good at and what they could do for a job. 

·  Want information on programs and services to help them succeed.  Students want field trips 

and plays.  They want what “white” schools get. 

·  Want information on colleges.  Some families never had a college education so they don’t 

know what to do to get in college.  Need information on how to pay for college. 

·  Want teachers to care and counselors to talk to them before they fail. 

·  Want less violence and want bad kids out of classes because it gets in the way of learning 
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Appendix G:  Visit to Monroe County Jail 

Discussion with Youth Who Dropped Out of School  

Youth Ages 16 -18  

3/25/08 

Consultant asked: 

 

Reasons for Dropping Out of School: 

·  Not motivated 
·  Fighting 
·  Peer pressure 
·  Punking kids in school and on the streets 
·  Needed Tutoring and got behind in classes; didn’t get the tutoring to catch up or understand 
·  Too many suspensions (hall sweeps); kept getting suspended 
·  Lack of assistance/guidance from counselors to help them stay in school 
·  Brother died while in jail and got depressed and angry. Brother was the one to get him ready 

for school and checked his homework, and cared that he went to school every day and did 
the right thing 

·  Money; wanted to make money and could make more money on the streets 
·  Not enough options and programs for city kids, kids with too much free time get into more 

trouble 
·  Death of a family member; they get depressed or that family member was the one 

responsible for getting them to school 
·  When grandmother died student soon dropped out and within six months after death was 

arrested and currently in jail. Believes never would have dropped out or gotten arrested if 
grandmother was alive 

·  Lack of structure 
·  Teachers do not motivate students 
·  Students are labeled and stereotyped. If they have been arrested or suspended  before they 

get labeled and watched 
·  Student with transcripts from jail are blamed for anything that goes wrong in school 
·  Students feel pressured or forced out of school 
·  Teachers talk about time in jail and act suspicious of students or don’t try to work with 

students from jail or who have a record 
·  Teachers cater to certain students and other kids who need help to get left out and frustrated 

and often fall behind or give up. Teachers ignore the (bad) kids 
·  Illegal searches by police  
·  Helplessness and hopelessness –don’t feel they have any control over their lives or future 
·  Adults do not listen and they have no patience 
·  Teachers do not want to be there and do not Care; not a Good Work Ethic 
·  Teachers do not know Students’ Strength and Weaknesses 
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·  Principals encouraged students to drop out and get their GED 
·  Excessive hall sweeps; it’s an excuse to get rid of some kids 
·  Administration tends to abuse their authority 
·  Sentries let students fight and places bets on who will win the fight 
·  Too much stress; Personal Problems; Grief 
·  Drugs- regular drug use 
·  Becoming a Parent 
·  Gang members become family 

 
Consultant asked: 

What have you learned from your jail experience? 

·  A number of guys obtained their GED, while in jail; may not have obtained it if they were 
still on the streets. 
 

·  Acknowledge the good things that you are doing, celebrate the successes 
 

·  A Sense of Control or lack of control over what happens and where they go 
 

·  Gangs are in Jail guards keep gangs from getting out of control 
 

Consultants wanted to know  

What are the motivators for group to try harder and get education and to do the right thing? 

Older Female Sentries tend to Care; they encourage you to do the Right Thing; they take the Time 
Out to Talk to You.  They get on your case if you are not doing right or going to class�

A Teacher came to Tutor a Student While he was in Industry.  Teacher really cared and did better 
because the teacher cared and he wanted to excel.  Not many teachers show that they are dedicated.  
One teacher was supportive even when they didn’t have to  

Teachers/Administrators that show concern 

Teacher E-mailed student work if they didn’t come to school 

Employment 

Consultant asked group to identify some solutions 

Lowering Class Sizes 

Offer One-on-one Tutoring 

Student Support Groups 
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Offer employment opportunities 

Drug screening for students 

Offer more trades in Schools and Jails 

Have a class on the effects of drugs 

Teachers should get to know Students 

Provide support services before and after students are in trouble 

 

Appendix H:  Teen Empowerment Meeting 

12 People Attended 

January 29, 2008 

 

·  Schools that students attended: 
East 

Freddie Thomas 

Wilson 

Urban League/MCC 

·  Don’t want my kids to go down the same path 
 

·  Several students in GED programs 
 

·  Goals: 
 

·  Trying to maintain 
Staying out of trouble 

Trying to stay out of the court system 

Trying to make it for our kids. 

·  Tutoring Center wasn’t working.  I was in 8th grade for 2 years at the Tutoring Center.  So 
eventually decided not to go.  Caught a crack charge when he wanted they told him he was 
too old (only 17).  Even though he was doing well (honor roll) they discouraged him from 
going to school.  Folks agreed, that he was too old and pushed him away. 
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·  Didn’t want GED; wanted to be with his peers, didn’t want to go to class with 35/45 year 
olds. 
 

·  Another participant said same thing 
 

·  Jail and institutions don’t get you up to date. 
 

·  In jail they need separate H/S classes from GED classes. 
 

·  Most times have packet of work and teach themselves 
 

·  When you first come in they test you. 
 

·  However, some people lie about where they are at – e.g. I’m in 11th grade, but actually in 9th 
grade. 

·  They put everyone in to one class – motivated, and not motivated people are together 
 

·  Another participant went to Industry for three years 
 

·  Little more focused learning they didn’t just lump everyone together. 
 

·  A lot of self- teaching going on at Industry. 
 

·  Wasn’t nothing good for me at Marshall 
 

·  Gang activity in schools; lots of people beefing going to same schools 
 

·  People don’t go to school to learn; some people go to hustle 
 

·  Razors in the mouth 
 

·  Some teachers using weed; I’ll go to school and sell weed 
 

·  I’m not selling weed; coke is where dollars are and so I left school 
 

·  Bible got him focused on learning 
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·  Being locked up for two years world changed 
 

·  Brother got recently locked up again (after 10 years) going back 
 

·  They kept kicking him out of school. It’s not that I dropped out, they kept kicking me out. 
 

·  One participant noted that it’s very difficult to get back on track once you veer off. 
 

·  The system makes in worse 
 

·  I took advantage of time in jail to make myself better 
 

·  It’s all bullshit “they will help you , but only so much because they want you to come back 
�

·  I’m really scared; I come from an abusive family; I was chastised “you’re not going to be 
shit.” 

 

·  I don’t know what to do; I still have my children 
 

·  I’m dealing with consequences so I am afraid and I don’t do what I need to do 
 

·  Scared; homeless; jobless 
 

·  People always showing people the wrong way; no role models or father figures 
 

·  People out on the street providing the guidance 
 

·  Money is the root of all evil driving bad decisions 
 

·  Had 1.2 trying, trying, trying Still 1.2 GPA; I said this is not for me; I just said fuck it 
 

·  No one really reached out to help me; they didn’t see that I was trying; so they didn’t help 
me; just 16 when that happened. 
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�

·  A lot of people focus on the past; not on the future 
 

·  At least you could do whatever you want; no structure for school 
 

·  There are people out there who will take you under their wing and set you down the wrong 
path 

 

·  I stopped stealing cars because my friend Craig got killed.  I realized that this could get me 
killed; problem was I had no skills – no education; I try to install ambition in my little sister. 

 

·  Just keep going one day its gonna get better; never give up; keep on sticking with it 
 

·  If you quit --  That’s why niggas in the hood fail because they have given up 
·  We must serve as role models for young cousins; 

 

·  All participants agree that sometimes they have not served as role models for younger folks 
coming up 

 

·  I was 16 years old; they arrested me for loitering in front of my aunts  
 

·  Frederick Douglass once said it’s easier to fix a broken child than it is to fix a broken man. 
 

·  Decisions I made as a 12 years old continue to control my life 
 

·  There’s not enough people to sustain our young men who are ready to change their lives 
 

·  Need to create an environment which allows young men to reconnect with lawful society – 
including school and education system 

�

·  Good boomerang always comes back 
 

·  System doesn’t work – e.g., I was assigned to Daily Reporting and during Court it was 
impossible to do all these things at one time – set up for failure. 
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·  Daily Reporting, people just watch TV playing spades; playing table tennis 
 

·  The system doesn’t work because it needs to keep itself going 
 

·  Stressed out, but when I come to Teen Empowerment or church, I get relieved of that stress 
 

·  African-African American Studies is critical because gives our kids self-esteem; make 
ourselves feel better about ourselves.  Teachers make you feel that you are not worthy 

 

·  One participant who was at St. Joseph’s Villa feels Teen Empowerment made him feel a 
part of a family, you could be yourself. 

 

·  Obviously, many participants feel connected with Teen Empowerment 
 

·  Support and guidance is help 
 

·  How do you stay in school if you are homeless and ain’t eating 
 

·  Students sometimes go to school drunk; problem is they prevent others from learning 
 

·  Threshold hooks you up with GED and jobs. 
 

·  Urban League has new program 
 

·  Teen Empowerment has a contract which many participants felt was helpful in getting 
through program. 

 

·  School must be engaging and provide resources to help them through school 
 

·  A contract in school might be helpful; a contract might provide necessary motivation 
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·  Teen Empowerment open up doors that previously were closed; coming here helps you 
speak up; encouragement to speak up; let others know what your views were. 

 

·  They ought to do more of these “groups” at school.  Allow people to develop a sense of 
community that is critical to developing a sense of connectedness.  Teen Empowerment 
gives you sense of pride; makes you want to go to school; as you participate in those 
sessions, makes you wish you had finished school to enjoy prom. 

�

Appendix I:  Resource Opportunities 

Max A Adler Charitable Foundation Grants 784 

Max A. Adler Charitable Foundation 

1010 Times Sq Bldg 

Rochester, NY 14614 

Contact: David Gray, President, (585) 232-7290; fax: (585) 232-7260 

Requirements: New York 501 (c)3 nonprofit organizations servicing the greater Rochester area 
Areas of interest: Arts, General: Children and Youth; Health Care; Higher Education: Jewish 
Services 

Alston Signaling Foundation Grants 

Alston Signaling Foundation 

150 Sawgrass Dr 

Rochester, NY 14620-4609 

Contact: Ann Kerwick, President, (585) 783-2000 

Requirements: Applicants must reside in New York. 

Restrictions: Grants are not awarded to individuals, religious organizations for religious purposes, 
or political or lobbying organizations. 

Areas of Interest: Arts, General; Civic Affairs; Education; Health Care; Humanities; International 
Programs; Public Affairs; Religion; Science; Social Services 

Carnahan-Jackson Foundation Grants 

Carnahan-Jackson Foundation 

1 East Ave., 3rd Fl. 
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Rochester, NY 14604 

Contact: Janet H. Schumacker, Vice-President 

Requirements: IRS 501 (c)3 organizations serving western New York. 

Areas of Interest: Churches; Community Development; Curriculum Development; Dance; 
Disabled; Drugs/Drug Abuse; Ecology; Education; Higher Education; Hospitals; Housing; 
Libraries; Performing Arts; Scholarship Programs, General; Youth Programs 

�

Rochester Area Community Foundation Grant 

Rochester Area Community Foundation 

500 East Ave 

Rochester, NY 14607-1912 

Contact: Program Contact, (585) 271-4100; fax: (585) 271-4292; e-mail: jleonard@racf.org 

Internet : http://www.racf.org/index.asp 

Requirements: Nonprofits in Monroe, Livingston, Ontario, Orleans, Genesee, and Wayne 
Counties, NY, are eligible. 

Restrictions: Grants do not support partisan political organizations or religious projects, 
individuals, annual campaigns, deficit financing, land acquisition, endowments, or emergency 
funds. 

Areas of Interest: Arts, General; Child Psychology/Development; Community Development; 
Cultural Activities/Programs; Education; Elderly; Environmental Programs; Health Services 
Delivery; Libraries; Philanthropy; Rural Areas; Scholarship Programs, General; Social Services; 
Transportation. We believe these funds will meet their financial needs.  



Youth Discussion Groups: Participant Survey Results   April 2008 
 
 

43 
 

Rochester Ad Council, Inc. 

Contacts 

Todd Butler - President & CEO 

Adrienne Frank - Director of Communications & Resource Development 

Maggie Harling – Finance Director 

274 North Goodman Street Suite B269 in 

Rochester, New York 14607 

Phone: 585- 442-0200 

Web site: www.adcouncilroch.org 

The Advertising Council of Rochester is a nonprofit organization that provides marketing and 
communications support for public service programs of nonprofit community partnerships.  In 
addition to full project support, the Ad Council offers Strategic Roundtables for organizations to 
discuss a particular problem or program with marketing communications professionals.  The Ad 
Council Academy, a fee-based, educational program designed to help professional enhance their 
marketing and communications skills.  Organizations eligible for Ad Council support must be an 
incorporated 501(c)(3) and serve the Greater Rochester community.  Call or email the Ad Council 
office to request more information on how to apply for support.  

Recommended Ad Council Programs 

Communications Audit 

The Ad Council's Communications Audit program provides a comprehensive review of your 
organization's current communication programs and develops recommendations to enhance their 
effectiveness and efficiency. Ad Council staff and a group of volunteers from the marketing 
communications field will work with your group to review existing programs (such as newsletters, 
events, Websites, e-marketing, direct mail, etc.) and make recommendations for how you can 
improve upon these programs. Comprehensive recommendations vary widely by group, but may 
include establishing consistency between all communications within the context of your brand, 
streamlining communications, or enhancing and leveraging your database. Once the 
recommendations are ready, the Ad Council volunteers will present the recommendations to your 
group, and provide insight into what your next steps could be.�

Strategic Roundtables 

Strategic Roundtables provide a forum where you can talk about a particular problem or program 
with a group of marketing communications professionals. Perhaps your organization is struggling 
with how to be more clearly understood in the community. Maybe you're in the planning stages of 
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a new program in which communications is key to its success. These three-hour sessions are�
highly interactive and provide nonprofits a learning environment where they can gain the benefit�
of a group of professionals focusing on their particular problem or concern. The environment 
nurtures ideas and solutions, clarifying thoughts and premises about the program or problem, and 
bringing fresh and objective perspective to your work. Roundtable engagements are booked on a 
"first-come, first-served" basis, so contact us at least one month prior to the desired roundtable 
date. We will then confirm availability and request an engagement fee of $500 to secure your 
reservation. 

 

Appendix J:  National Education Association  

NEA's 12 Dropout Action Steps: 

1. Mandate high school graduation or equivalency as compulsory for everyone below the 
age of 21.  Just as we established compulsory attendance to the age of 16 or 17 in the 
beginning of the 20th century, it is appropriate and critical to eradicate the idea of "dropping 
out" before achieving a diploma.   To compete in the 21st century, all of our citizens, at 
minimum, need a high school education. 

2. Establish high school graduation centers for students 19-21 years old to provide 
specialized instruction and counseling to all students in this older age group who would be 
more effectively addressed in classes apart from younger students. 

3. Make sure students receive individual attention in safe schools, in smaller learning 
communities within large schools, in small classes (18 or fewer students), and in programs 
during the summer, weekends, and before and after school that provide tutoring and build on 
what students learn during the school day. 

4. Expand students' graduation options through creative partnerships with community 
colleges in career and technical fields and with alternative schools so that students have 
another way to earn a high school diploma.  For students who are incarcerated, tie their 
release to high school graduation at the end of their sentences. 

5. Increase career education and workforce readiness programs in schools so that students 
see the connection between school and careers after graduation.  To ensure that students 
have the skills they need for these careers, integrate 21st century skills into the curriculum 
and provide all students with access to 21st century technology. 

6. Act early so students do not drop out with high-quality, universal preschool and full-day 
kindergarten; strong elementary programs that ensure students are doing grade-level work 
when they enter middle school; and middle school programs that address causes of dropping 
out that appear in these grades and ensure that students have access to algebra, science, and 
other courses that serve as the foundation for success in high school and beyond. 
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7. Involve families in students' learning at school and at home in new and creative ways so 
that all families-single-parent families, families in poverty, and families in minority 
communities-can support their children's academic achievement, help their children engage 
in healthy behaviors, and stay actively involved in their children's education from preschool 
through high school graduation. 

8. Monitor students' academic progress in school through a variety of measures during the 
school year that provide a full picture of students' learning and help teachers make sure 
students do not fall behind academically. 

9. Monitor, accurately report, and work to reduce dropout rates by gathering accurate data 
for key student groups (such as racial, ethnic, and economic), establishing benchmarks in 
each state for eliminating dropouts, and adopting the standardized reporting method 
developed by the National Governors Association. 

10. Involve the entire community in dropout prevention through family-friendly policies that 
provide release time for employees to attend parent-teacher conferences; work schedules for 
high school students that enable them to attend classes on time and be ready to learn; "adopt 
a school" programs that encourage volunteerism and community-led projects in school; and 
community-based, real-world learning experiences for students. 

11. Make sure educators have the training and resources they need to prevent students 
from dropping out  including professional development focused on the needs of diverse 
students and students who are at risk of dropping out; up-to-date textbooks and materials, 
computers, and information technology; and safe modern schools. 

12. Make high school graduation a federal priority by calling on Congress and the president 
to invest $10 billion over the next 10 years to support dropout prevention programs and 
states who make high school graduation compulsory. 

http://www.nea.org/dropout/index.html 
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Appendix K: Consultant Bio 

About the Consultant 

Mary Hale works as a Recruiter for a Fortune 500 in the Telecommunications Industry.  She has 
worked as a Career Advisor for Youth and Adult.  In addition to her work as a workforce 
development professional, trainer, and facilitator, she has worked as a fundraiser for several 
nonprofit organizations.  Mrs.  Hale is a foster and adoptive parent of six daughters.  Her four adult 
daughters graduated from city schools, and she has two children still in city high school.  Her two 
younger daughters are juniors and seniors and Black Scholars.   

Mrs.  Hale was a teen mother and a former high school dropout.  She has acted as a mentor to 
several young men and women in the Rochester community.  Having earned her Masters in 
Business Administration (MBA) from St. John Fisher, she continues to work with young people to 
encourage them to stay in school and explore their options and encourage dreams of a brighter 
future.  Mrs.  Hale is passionate about stemming the violence facing young people and creating a 
dream of college attendance.  She is currently working with business leaders to gain human capital 
and financial support to promote graduation and college attendance and interest in forming 
partnerships between business leaders and the school district. 

 


